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PROVIDED IN-SERVICE TRAINING FOR THE FACULTY, (3) PLOTTED 
STUDENT PROGRESS BY USE OF THE IOWA TEST OF BASIC SKILLS 
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COUNSELOR AND TEACHERS. <SK) 
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PREFACE 



The basic project which was submitted to the Division of Guidance 
and Testing for approval under Title V-A of the National Defense 'Edu- 
cation Act was conducted in accordance with the written proposal but 
for one exception. 

In the final analysis of the data which had been collected, the 
original proposal had stated that the achievement and ability data 
would be grouped according to decile for the students in the control and 
experimental groups. Unfortunately, some of the decile ranges included 
such a small number of students that the comparison could not. be re- 
liably made. Therefore, the same basic procedure was applied but the 
groupings were made by Quantile rank instead of decile rank and are 
reported in this evaluation. 

Since it is felt that communications and understanding of a 
school program are paramount, the counselor initiated a handbook for 
teachers and parents explaining the guidance program and also a leaflet 
for students which served as an introduction of the counselor to the 
students as well as a brief description of the duties of a counselor. 

' These two publications are included at the end of this report and are 



attached to flyleaves. 





ELEMENTARY GUIDANCE - A CHILD CENTERED APPROACH FOR 
OPTIMUM PLACEMENT IN THE LEARNING ATMOSPHERE 



DESCRIPTION OP THE PROJECT 



DESCRIPTION OF THE TWINSBURG LOCAL SCHOOL DISTRICT 
Identificatio n of Local Situation 

The Twinsburg Local School District, Summit County, contains three 

elementary schools with grade division as follows s 

Wilcox Elementary School - Kindergarten-3 (Grade 3, 20 pupils) 

Samuel Bissell School - Grades 3-5 (523 pupils) 

Twinsburg School - Grades Kindergarten, 3,6/7 

(25 pupils in Grade 3) 

(345 pupils in Grades 6 and 7) 

The elementary school guidance project hereinafter described will 
apply in the Samuel Bissell School and the Twinsburg School, excluding 
kindergarten. 



The Samuel Bissell School is designed to serve the concept of team 
teaching while the Twinsburg School has been remodeled in some degree 

j 

to serve team teaching. Team teaching is the educational practice 
being followed in all of the grades to be included in this project, 
with some minor variations. 



Specialists include the following for each buildings 

Full time: Reading 

Fine Arts 

Music, vocal and instrumental 
Health and physical education 
Librarian 

Part times Psychologist (by referral to County Office) 
Speech and Hearing Therapist 
Special School Nurse 

o 
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It was proposed that the fully qualified elementary school guidance 
counselor will continue to serve these two buildings, their professional, 
staffs, pupils, and educational program as described above. 

Definition of Weed for an El ementa^__SchSSl— 

In order to insure the best possible learning atmosphere, it has been 
found to be necessary to initiate elementary guidance services. The 
elementary guidance service is a necessity in this schoo.1 district 
because of the .complexities in operation caused. by homogeneous grouping 

. , . is -hVio n ra d to provide facilities for tls 

with the team situation and the neea_.ro p 

staff to insure optimum mental health of the children. 

A great deal of attention must be given to testing procedures which 
identify the achievement levels of each pupil m grades 3 thro g 
Once the groupings in the areas of language arts, social studies, 
science, math, and reading have been made on the basis of standardized 
achievement tests, teacher grades, and teacher recommendations, con- 
tinuous evaluation must take place to determine if each child is 
-working to the best of his ability. Although the above duties have 
previously fallen under the realm of the building principal, other 
pressing duties of administration sometimes deprived the guidance area 
of the necessary time and energy to carry out all functions properly. 

A person trained and educated in the fine points of elementary guidance 



services has done a more thorough job 
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PROJECT PURPOSES AND OBJECTIVES 
Purposes 

1. To identify levels of achievement of the pupils involved in the 
school district by administration of the Iowa Tests of Basic 

Skills at grade levels 3, 4, 5, and 6. 

2. To identify ability levels of the pupils by administering the bi- 
annual testing program using the Otis Quick-Scoring Mental Ability 

Test at grade levels 3, 5, and 7. 

3. To group youngsters according to achievement levels in the team 
situation with some latitude allowed for teact er: judgment. 

4. To identify those youngsters who appear to be under-achieving or 
over-achieving according to their ability test scores related to 
their achievement test scores and to develop an individual coun- 
seling program for each. 

5. To allow the transition from one grade level to the next higher 
level by following a non-graded approach which enables youngsters 
to progress at their own rate. 

6. To work closely with teachers to help them understand the dif- 
ferences of individual pupils. 

7. To work closely with teachers to help them recognize similarities 
in groups of pupils to take advantage of both large group and 

small group team- teaching practices. 

8. To help identify pupils with possible psychological problems and 
initiate referrals to the County Psychological Services Depart- 
ment at an early age in the youngster’s development so that 



chances.. -for . positive. prognosis ..wi.Il be greater . 

Specific Objec tives 

1. To place each student in the most conducive environment for 
learning that is possible. 

2. To provi.de in-service educational programs to members of the staff 
in order to broaden the general guidance and counseling objectives. 

3. To carefully plot each pupil's progress using the Iowa Tests of 
Basic Skills as the measuring device to determine the educational 
advancement of each student and the grade level means for each 
grade as compared with previous mean improvement levelo. 

4. To enable teachers to do a more efficient job in the classroom 
and to offer an enriched educational program to all pupils. 



BUDGET 



A. Personnel Costs 



1 . 


Professional 


Staffs 


$8, 790.00 


2. 


Clerical? $896.60 




3. 


Retirement: 


STRS 


$1010.85 






SERS 


89.66 

$1100.51 



4. Consultative and Resource Staffs 

a) University faculty personnels $>500.00 (provides for 
eight in-service training workshops at $50.00 each and 
$200.00 for consultative help m developing the guidance 
values test instruments.) 

5. Total Personnel Costs s $11,287.11 
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B. Testing Costs 

1. Otis Quick-Scoring Mental Ability Tests $80.00 

2. Test Scoring Services $600.00 

3. Total Testing Materials? $680.00 



c. 


Material Costs? $200 


o 

o 

• 


D., 


Miscellaneous Costs? 


None 


E. 


Total Project Budgets 


$12, 167 . 11 



* 
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DESCRXPTTON OF THE PROJECT OPERATION 

P^ior to the commencement of school for students during the 1-66 
1967 school year, the counselor proposed tentative groupings of students 
using test results from the l'owa Tests of Basic Skills which were given 
during the spring of 1966. Percentile rankings for each student were 
made using the above results and matched with ability test scores whi^-t 
were converted to percentiles to determine any inequalities that tended 
to exist and could be a sign of learning problems. After initial grouping 
by the counselor, teachers who had taught the pupils in question during 
the year just completed were called in to analyze the recommended groupings 
and to determine those pupils who could more profitably be served by a 
more accelerated placement or by a slower paced placement. The final 
groupings were then made in the subject areas of language arts, mathe- 
matics, reading, and work study skills. After the groupings were com- 
pleted, pupils were scheduled into subject area classes on a homogeneous 

I 

basis within the team-teaching framework. 

i No later than six weeks after school began, an appraisal was made 

r 

regarding the placement of the students in the assigned classes. In 
the event certain individual students were not performing according 

I ! 

to expected levels, the team of teachers, in cooperation with the coun- 
selor, attempted to formulate a program to help the individual pupils. 

» 

I Examples of stens taken were a more individualized program within the 
existing framework of the assigned class, movement from one level of 
class grouping to a higher or lower grouping, small group sessions with 



I 

I 



I 
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the counselor, individual counseling by the counselor, a few cases of 
referrals to the school psychologists, and in some instances referrals 
were made to other specialists. In each instance the best approach was 
attempted for the individuals involved. Periodic reexamination of the 
entire program was made at the end of each of the six weeks' grading 
periods. However., special problems were dealt with as they arose. 

In addition to the individual and group counseling services which 
the counselor provided, the counselor and the director of the project 
worked informally with the teaching and administrative staff in the 

following areas s 

1, The role of the counselor and the importance of effective 



communications between all members of the staff. 

2. The role of the classroom teacher m implementing effective 
teacher- learner practices. 

3. More effective utilization of standardized test results. 

4. The importance of proper placement of students for optimum 



learning. 

In order to improve the previous year's project, a formal attempt 

was made in the following areas? 

1. To extend the services of the counselor by providing a 
structured program of in-service education for teachers 
which was related to guidance oriented procedures. 



I 

u 




The engagement of Dr. Glenn Saitzman of the Kent bt«.te 
University to develop special instruments to evaluate 



2 . 
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the specific role of the guidance program in the total 
school setting. 

3. The further use of Dr. Saltzman in evaluating the total 
program by an outside resource person. 



DESCRIPTION OF THE METHOD USED TO EVALUATE THE PROJECT 

by Dr. Glenn A. Saltzman 



Pro gram Evaluation 

An extensive evaluation program was instituted to evaluate the 
effectiveness of the Elementary Guidance Project of the Twinsbuig 
Schools (1966-1967) . The program, the program purposes and objectives, 
and the program expenditures have been described earlier m this report. 
The purpose of this section of the final report is to describe m 
detail the evaluation procedures utilized and to report the pertinent 
findings of this research. 

Evaluation procedures should be viewed as a beginning not an 
end. The prime purpose of a program evaluation is to indicate what 
should be done in the future, not what should have been done in the 
past. There can be no really .meaningful evaluation unless it is used 
as a basis for improving the present program. Evaluation in this 
study is viewed as a beginning - a way to suggest direction for im- 
proved programs in the future - and not as an end * 



PROCEDURES 

The evaluation of the worthwhileness of this elementary project took 
several important directions, and each direction will be explained 
in detail in this, the Procedures section of the report.. The various 
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•aspects of this program evaluation included j 

1. Iowa Test of Basic Skill Growth Analysis 

2. Parental Questionnaire 

3. Teacher Questionnaire 

4. Student Questionnaire 

5* Counselor Work Log 

1. Iowa T e st of B asic Sk il 1 s t h_^a lys i s_ . , 

Iowa Test of Basic Skills (ITB3) growth recorded between grades 
three and four, grades four and five, and grades five and six was 
analyzed for Child-Centered (Experimental Group) as compared to Con- 
ventional classes {Reference Group) , 

The Child-Centered class group included those students in grades 
four, five, ar.d six, during the school year 1966-1967 that were also 
enrolled in grades three, four, and five during the 1965-1966 school 
year. This selection procedure insured that .ITBS results would be 
available for all students in the Child-Centered Group for both years 
of the project. 

The Conventional class group included students who were in grades 
eight through twelve in the Twinsburg School System, in the 1965-1966 
school year, and who had been in the Twinsburg School System as th ;.rd, 
fourth, fifth, and sixth graders. A random sample of fifty percent of 
this group was selected usi.ng a table of random numbers. 

The students at each grade level were divided into quarti'Les 
based upon the results of the Otis Quick-Scoring Mental Ability Test 
This was done in order that comparisons might be more readily made 

ERIC 
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for example, between a group of high ability students in the ’>•*1 i Id — 
Centered group and a group of high ability students in the Conventional 
group. It should be mentioned here, and will be demonstrated in Table 1, 
that the Child-Centered classes did not differ significantly from the 
Conventional classes in any quartile at any grade level, with Regards 



to ability as measured by the Otis Quick Scoring Mental Ability Test. 
There were some slight differences, but none were found to be signifi- 



cant. 



The growth registered on each of five sub-t.ests and the composite 
score of the ITBS was recorded for each child as he progressed from one 
grade level to another (e,g.„ from third to fourth grade, from fourth 
to fifth grade, from fifth to sixth grade], . The means for each quartile 
for each ITBS sub-test and composite score were recorded for each grade 
level for both Child-Centered and Conventional classes. The amount, of 
growth was then computed and is presented in tabular form in Appendixes 
A f B, and C., and graphically in Tables 2 3. 4, 5, 6, and 7* 

The decision to present this data graphically was made by the 
evaluators of this study in an attempt to present the findings of this 
study in a manner that would be understandable to those persons who 
have not had a background m statistics* This decision was reached, 
not because the evaluators did not value the use of hi.ghly refined re- 



search techniques, but because of the belief that the results of action 
research should be presented in a maxiner that will make the findings 
readily available, and easily understandable, to all- 
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,2a Parental Questionnaire 

The Parental Questionnaire (see Appendix D) was constructed to 
determine what, parents thought, about., some of the things that have beeh 
done, and are being done, in the Twinsburg Schools to help their 

I 

children learn. The questionnaire 'was not intended' to evaluate the 

total elementary education program, but rather, placed special emphasis 
on the role that guidance has played, and is playing, in the child's 
development. The questionnaire consisted of twenty-three forced-choice 

j 

statements and three open-ended questions. 

•.Questionnaires were sent to two groups of parents - those with 
whom the elementary counselor had had a personal contact, and a lilce 
number of parents with whom the counselor had had no personal contact. 

The number of parents that had been personally contacted by the 
counselor during the school year (prior to May 1) was as follows? 



Parents 


of 


child 


in 


Grade 


3 


15 


Parents 


of 


child 


in 


(Srade 


4 


24 


Parents 


of 


child 


in 


Grade 


5 


23 


Parents 


of 


child 


in 


Grade 


6 


17 


Parents 


of 


child 


in 


Grade 


7 




Total 


Parents 1 


Contacted 


84 



An equal number of parents with whom the counselor had not had per- 
sonal contact during the year were contacted o To insure that the number 
in this group was equal to the number in the ".Parents Contact" group 
the counselor used the ITBS composite listing of students for each 




grade level and? 
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in Grade 3 selected the parents of every ninth child 



in Grade 4 selected the parents of every fifth child 



in Grade 5 selected the parents of every seventh child 



in Grade 6 selected the parents of every eighth child 



in Grade 7 selected the parents of every thirty-second child 



for a total of eighty- four sets of parents, 



A 11 parental responses to questions one through twenty-three were 



converted to machine-scorable answer sheets and the find mgs are re- 



ported in Tables 8 and 9. A summary" of significant parental comments 



to questions 24,- 25. axid 26, appears in Appendix E, 



Immediately following the questionnaire in Appendix D there are 



copies of the cover letter sent with the questionnaire and the follow- 



up letter that, was forwarded two weeks later.. 



3 • Teacher Questionnai re 



The Teacher Questionnaire (Appendix F) attempted to measure (1) 



certain aspects of classroom guidance carried cut by the teacher. 



(2) the teacher’s opinion of the in-service workshops that were planned 



for them as a part of this project, and (3) the teacher's opinion of 



guidance that was carried out by the elementary school counselor. 



The questionnaire for teachers was administered to all third. 



fourth, fifth, and sixth grade teachers, and consisted of thirty-three 



forced-choice items, six items dealing specifically with the in-service 
education workshops, and one open-ended question for counselor use. 



This questionnaire was pre-tested on a group of teachers, and was judged 



to have content validity by a panel of three judges. The results of 
this questionnaire are presented in Table 10. 



o 
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4. Student .Qaestionnaire 



The Student Questionnaire (Appendix Ci) attempted, to determine how 

* * i 

students felt about their elementary school experience in general and 
more specifically how they felt about the guidance they received from 
their teachers and their school counselor., 

The Student Questionnaire consisted of thirty forced-choice items 
and was administered to every third; fourth, fifth, and sixth grade 
pupil, This questionnaire was judged to have content validity by a 
panel of three judges. The Student Questionnaire was pre-tested or a 
group of third graders to determine its readability and clarity. The 
results of this questionnaire are presented in Tables 11. 12; 13., and 
14. 

5 . Counse lor Worh Log^ 

The Counselor Work Log (Appendix H) is a detailed record cf tie 
guidance activities of the Twinsburg Elementary School during the 
1966-1967 school year. A percentage breakdown cf the counselor. 3 s work 
day has been made in an effort tc describe to others the activities 
performed by one elementary counselor,. In this new and advancing area 
of elementary guidance there is a real need to determine the role of 
the elementary school counselor, and certain records such as a coun- 
selor work log, can contribute much data which when added to other: 
factual information will enable persons in positions cf leadership to 
paint a picture of the elementary counselor with more clarity. 
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FINDINGS 



This section of the report will be concerned with the findings which 
deal with the effectiveness of the Twinsburg Elementary Guidance Project, 

Table 1 presents a comparison of ability levels, by quartile, of 
Child-Centered and Conventional classes. It should be noted that although 

] 

some differences do exist, the differences are not significant, and that j 

the Iowa Test of Basic Skills results may be compared between quartile j 



groups under the assumption that the two groups do not differ significantly 
with regard to ability. 



Table 1 

Comparison of Otis Quick-Scoring Mental Ability Scores by 
Quartile for Child-Centered and Conventional Classes. 







Child-Centered 


Conventional 




Classes 






Classes 




Grade 3 


Grade 4 


Grade 5 


Grade 3 


Grade 4 


Grade 5 


Q - 1 


91.3 


93.4 


91.5 


89.7 


90.5 


88.1 


Q - 2 


105.8 


104.6 


103.1 


101.7 


100.4 


103.9 


Q - 3 


112.9 


110.2 


110.5 


108.4 


105.7 


111.7 


Q - 4 


124.8 


120.7 


122.6 


117.1 


ll6.6 


120.2 




CM 

-=f 

t — 1 
!! 
2 


n=l67 


n=156 


n=99 


n=38 


n=84 
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1 • Iowa Te s t of Basic Skill s. . Growth^AnalY^s. 

The growth registered by pupils on the V ocabulary sub-test cf the 
ITBS is presented in Table 2. It should be noted that the growth regis- 
tered by the Chi Id -Centered classes is clearly superior to that made by 
Conventional classes in every quartile grouping except Quartile 1, It 
should also be noted that, in nine of the twelve categoru.es the Child- 
Centered classes achieved the expected grade level growth whereas the 
Conventional classes achieved expected grade level growth in only six 
of the twelve categories. The reader’s attention is called to Appendix 
A to point out the fact that this growth is especially exceptional when 
one considres that the grade level means for both groups tend to be above 

national averages in the first place. 

Reading Comprehen sion is investigated in Table 3. No clear pattern 
is evident with regard to the Reading Comprehension of the two groups. - 
but one can see that whereas there appears to be little difference in 
reading at the lower ability level, the low average and high ability pupil 
appears to benefit more from the Chi Id -Centered approach. The high ability 
students in the Conventional class appear, to do very poorly in Reading 
Ccmprehension, but one must be aware of the fact that: although fifth tc 
sixth grade growth of the Conventional group is low their final grade 
equivalent score is quite high. 

The Language sub-score growth which includes factors of spelling cap- 
italizahion, punctuation., and usage, is presented m Table 4, The Conven- 
tional classes made more growth in eight of the twelve categories than d.l.d 
the Child-Centered classes.. Also, the Conventional classes ended with 

o 
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Quartile 

1 



Quartile 

2 



Quartile 

3 



Quartile 

k 



Table d 

Comparison of Iowa Test of Basic Skills 
Growth Between Children in Child-Centered Classes 
and Children in Conventional Classes 

Variable 3. - Vocabulary 
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Code 
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1 



Quartile 

2 



Quartile 

3 



Quartile 

4 
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Comparison of Iowa Test of Basic Skills 
Growth Between Children in Child-Centered Classes 
and Children in Conventional Classes 

Variable 2 * Reading Comprehension 
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Table 4 

Comparison of Iowa Test of Basic Skills 
Growth Between Children in Child-Centered Classes 
and Children in Conventional Classes 

Variable 3 - Language 
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hi. her final grade equivalents (as. evidenced. by Appendixes A. P. and C) 
in nine of the twelve categories.. 

The Work Study Sk i lls sub-score growth favors the Child-Centered 
classes in seven of the twelve categories. The Work Study Skills data 
is presented in Table 5 . The only area of significance in this category 
appears to be the Work Study Skills growth from the fourth to the fifth 
grades. Not only did the Child-Centered group exceed the Conventional 
group in terms of growth, but did so based on far greater initial 
achievement levels. The growth differences and final achievement levels 
in other categories were not significant. It should be noted here that 
the achievement levels of both groups are extremely high and the fact 
that both groups made large gams can be considered significant.. 

The Chi Id -Centered classes are compared to the Conventional classes 
m terms of Arithm etic sub-score growth and the results are presented i.r 
Table 6, Seven of the twelve growth categories and ten of the twelve 
final achievement levels favor: the Conventional group. The pattern for the 
Arithmetic achievement growth clearly favors the Conventional classes. 

The 1TBS Compos ite score growth is recorded in Table 7 . The Child- 
Centered classes show more growth than the Conventional classes in seven 
of the twelve categories. After viewing Appendixes A B, and C, ore 
also notes that the Conventional classes exceed the Child-Centeied classes 
in eight of twelve categories in terms of final achievement level 

Looking specifically at the change that took place in each quart ile, 
in terms of final achievement levels, one finds that? 




In Quartile 1 - the Child-Centered groups are superior 
in fourth to fifth and fifth to sixth improvement. 

In Quartile 2 - the Child-Centered groups are superior: 
in third to fourth and fourth to fifth improvement <. 

In Quartile 3 — the Child-Centered groups are superior 
in third to fourth and fourth to fifth improvement... 

In Quartile 4 - the Chi Id -Centered groups are superior 



in 



fourth to fifth improvements 




Quartile 

1 



Quartile 

2 



Quartile 

3 



Quartile 

4 
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Table 5 -21- 

Comparison of Iowa Test of Basic Skills 
Growth Between Children in Child-Centered Classes 
and Children in Conventional Classes 

Variable ^ - Work Study Skills 
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Table 6 

Comparison of Iowa Test of Basic Skills 
Growth Between Children in Child-Centered Classes 
and Children in Conventional Classes 

Variable 5 - Arithmetic 
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Table 7 -23 

Comparison of Iowa Test of Basic Skills 
Growth Between Children in Child-Centered Classes 
and Children in Conventional Classes 

Variable 6 - ITBS Composite 
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2 . Parenta 1 As se ssmen t_gX,Chij4~Cen^^ 

This section of the report looks at the results of the questionnaire 
(see Appendix D) administered to parents who had no contact with the 
school counselor during the school year (Table 8) and to parents who had 
had contact with the school counselor during the school year (Table 9) 

For the most part, the parents in these two groups tended to agree on 
their opinions of the school program, and staff and responded quite posi- 
tively. The major difference m the findings was or? those items that 
dealt with the school counselor and her activities, and here, the group 
that had had the contact with the school counselor responded much mere 
positively. 

Approximately 90 percent of the parents in both groups reported 
that their child enjoyed attending school (Item 1} . and that their child 
liked his/her teachers (Item 3) . The parents felt that rhe teachers of 
the Twinsburg Schools were quite competent (Item 6) ,, and that the pro- 
fessional staff of the school treated their child m a fair manner' (Item 
17). One weak point in this area appeared tc be that only 52*9 percent 
of the no contact parents and 60 percent of the contact parents indicated 
that they understood the particular aims and expectations of the grade 
in which their child was enrolled (item 14) * It appears that a greater- 
effort needs to be made in explaining the aims and objectives of each 
grade level to parents. It is also interesting to note that a higher- 
percent of no contact parents (94% - 84%) felt that they understood their 
own child's ability (Item 18) and that (74% - 51%) felt their child knew 
his own ability (Item 20),. This point needs further investigation to 



Table 8 



Guidance Questionnaire Responses of Parents 
(No Personal Contact With Counselor) 

(n = 35) 



Item 


No. 


Agree 

i 


Di 

No. 


sagree 

i 


9 

• 

No. 


i 


13 

f 


31 


88.6 


2 


5.7 


2 


5.7 


2. 


33 


94.3 


1 


2.9 


1 


2.9 


3. 


31 


88.6 


0 


0.0 


4 


11.4 


4. 


7 


21.2 


20 


6o.6 


6 


18.2 


5. 


5 


14.3 


19 


54.3 


11 


31.4 


6. 


28 


80.0 


1 


2.9 


6 


17.1 


7. 


18 


52. o 


2 


5.9 ■ 


l4 


41.2 


8. 


29 


82.9 


5 


14.3 


1 


2.9 


9. 


13 


37.1 


17 


48.6 


5 


14.3 


10. 


20 


57.1 


12 


34.3 


3 


8.6 


li. 


16 


45.7 


18 


51.4 


1 


2.9 


12. 


11 


33.3 


20 


60.6 


2 


6.1 


13. 


8 


22.9 


23 


65.7 


4 


11.4 


l4. 


18 


52.9 


8 


23.5 


8 


23.5 


15. 


21 


60.0 


10 


28.6 


4 


11.4 


16. 


l4 


40.0 


21 


60.0 


0 


0.0 


17. 


34 


97.1 


0 


0.0 


l 


2.9 


18. 


32 


94.1 


1 


2.9 


l 


2.9 


19. 


7 


20.0 


28 


8o.o 


0 


0.0 


20. 


26 


74.3 


6 


17.1 


3 


8.6 


21. 


13 


38.2 


15 


44.1 


6 


17.6 


22. 


27 


81.8 


2 


6.1 


4 


12.1 


23. 


15 


42.9 


15 


42.9 


5 


14.3 



a. See Appendix D 
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Table 9 

Guidance Questionnaire Responses of Parents 
(Personal Contact With Counselor) 

(n = 33) 



Item 


Agree 

Ro. i 


Disagree 
Ro. i 


Ro. 


9 

i 


l. a 


29 


87.9 


2 


6.1 


2 


6.1 


2. 


28 


84.8 


2 


6.1 


3 


9.1 


3. 


28 


87.5 


2 


6.3 


2 


6.3 


4. 


18 


54.5 


6 


18.2 


9 


27.3 


5. 


7 


21.2 


21 


63.6 


5 


15.2 


6. 


25 


75.8 


2 


6.1 


6 


18.2 


7. 


18 


54.5 


2 


6.1 


13 


39.4 


8 . 


27 


81.8 


6 


18.2 


0 


0.0 


9. 


19 


61.3 


11 


35.5 


l 


3.2 


10. 


13 


39-4 


l4 


42.4 


6 


18.2 


11 . 


13 


39.4 


19 


57.6 


1 


3.0 


12. 


8 


26.7 


22 


73.3 


0 


0.0 


13. 


5 


15.6 


26 


81.3 


l 


3.1 


l4. 


20 


60.6 


7 


21.2 


6 


18.2 


15. 


26 


78.8 


5 


15.2 


2 


6.1 


16. 


16 


48.5 


17 


51.5 


0 


0.0 


17. 


29 


87.9 


0 


0.0 


4 


12.1 


18. 


28 


84.8 


2 


6.1 


3 


9.1 


19. 


5 


15.2 


26 


78.8 


2 


6.1 


20. 


17 


51.5 


12 


36.4 


4 


12.1 


21. 


15 


45.5 


15 


45.5 


3 


9.1 


22. 


32 


07.0 


1 


3.0 


0 


0.0 


23. 


15 


45.5 


14 


42.4 


4 


12.1 




a. See Appendix D 
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determine the reason (s) for these differences.-, 

The parents feel that the instruction offered in the Twin sbur a Schools 
is appropriate for their child’s ability (item 2), but that in general, the 
Child is not working up to his/her capacity (Item 10). 

Only slightly over 50 percent of each group felt that their child was 
getting a better education in Twinsburg than he/she would in almost any 
other school (Item 7). Most of the remaining 50 percent of the parents did 
not answer this item negatively, but rather- stated that they did not know 
the answer. About. 30 percent of the parents in both groups stated tno-.t 
their chi.ld studies more than one hour each night v Item 11) and only 15 
percent believe that their child should be given more homework (Item 13} > 
Looking more specifically at the school counselor, more parents in 
the contact group (61% — 37%) stated that they would like an appointment 
with the school counselor to discuss their, child's educational progress 
(Item 9) and more contact parents (80% - 60%) felt that, they understood the 
services of the elementary school counselor (Item 15). Ninety -seven per- 
cent of the contact parents as compared to 81 percent of the no contact 
parents felt that the school counselor could be a major factor in assisting 
the parents to more clearly understand their child s educational progress. 
Over 80 percent of both groups stated that they bad received their child's 
standardized test results (Item 8) and that they agreed with the concept 
of acquainting elementary students with various occupations and professions 

(Item 19) . 

It should be mentioned here that the questionnaire return on this 
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parental investigation was only about 40 percent and that although one 
should be cautious about generalizing from such a small return, the ex- 
treme positiveness of these parental responses is certainly a sign that 
the parents of the Twinsburg Schools value the education that their 
children are receiving and hold the school system, and professional staff 

in high regard. 

3. Teacher Assessment of Child-Centered fl^r o^hjtoj^rn^ (See Table 10) 

There were no collective responses on the Teacher Questionnaire (see 
Appendix F) that could be construed as negative toward any part of the ed- 
ucational program of the Twinsburg Schools. The positive attitude present 
on the part of teachers was evidenced by the fact that 87 ..5 percent, of the 
teachers agreed that "Twinsburg Schools are an excellent, place to teach" 
(Item 10), There were no negative responses to this item. 

Teachers have enjoyed their experiences with team teaching (83.3% - 
Item 11) and the majority (52.0% - Item 1) believe that the non-graded 
approach enables youngsters to progress at their own rate and that, it im- 
proves instruction in the classroom (60.9% - Item 12). However, the 
teachers are undecided as to whether the non-graded approach makes teaching 
easier or more meaningful (Items 4 and 5). The Twinsburg teachers feel 
that they are an integral part of the school ' s educational program and 
express very positively (96.0% - Item 6) how the school values their pro- 

fessional opinions. 

, The testing program of the Twinsburg Elementary Schools was looked 

upon very favorably by teachers. Teachers expressed the important role 
l testing had played in their better understanding of children (Items 2 
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Table 10 

Teacher Responses to Guidance Questionnaire 

(n = 24) 




Item 


No. 


Agree 

1 o 


Disagree 
No. i 




No 


9 

i 


l. a 


13 


52.0 


3 


12.0 




9 


36.0 


2. 


20 


80.0 


3 


12.0 




2 


8.0 


3. 


17 


68.0 


4 


16.0 




4 


16.0 


4. 


10 


4o.o 


5 


20.0 




10 


4o.o 


5. 


10 


4o.o 


2 


8.0 




13 


52.0 


6. 


24 


96.0 


1 


4.0 




0 


0.0 


7. 


6 


24.0 


8 


32.0 




11 


44.0 


8 . 


10 


4o.o 


7 


28.0 




8 


32.0 


9. 


11 


44.0 


6 


24.0 




8 


32.0 


10. 


21 


87.5 


0 


0.0 




3 


12.5 


11. 


20 


83.3 


1 


4.2 




3 


12.5 


12. 


l4 


60.9 


3 


13.0 




6 


26.1 


13. 


12 


50.0 


5 


20.8 




7 


29.2 


14. 


12 


50.0 


10 


41.7 




2 


8.3 


15. 


19 


79.2 


2 


8.3 




3 


12.5 


16. 


21 


87.5 


2 


8,3 




1 


4.2 


17. 


10 


41.7 


11 


45.8 




3 


12.5 


18. 


11 


45.8 


3 


12.5 




10 


41.7 


19. 


19 


79.2 


3 


12.5 




2 


8.3 


20. 


7 


29.2 


0 


0.0 




17 


70.8 


21. 


17 


68.0 


3 


12.0 




5 


20.0 


22. 


14 


56.0 


6 


24.0 




5 


20.0 


23. 


23 


92.0 


1 


4.0 




1 


4.0 


24. 


0 


0.0 


21 


84.0 




4 


16.0 


25. 


24 


96.0 


0 


0.0 




1 


4.0 


26. 


4 


16.7 


19 


79.2 




1 


4.2 


27. 


15 


60.0 


2 


8.0 




•8 


32.0 


28. 


14 


56,0 


4 


16.0 




7 


28.0 


29. 


11 


44.0 


0 


0.0 




l4 


56.0 


30. 


13 


54.2 


1 


4.2 




10 


41.7 


31. 


15 


62.5 


2 


8.3 




7 


29.2 


32. 


10 


43.5 


3 


13.0 




10 


43.5 


33. 


13 


56.5 


4 


17.4 




6 


26.1 


34. 


1.67 based upon a 4.0 s 


;cale(9.5$ absent. 


) 










35. 


3.14 based upon a 4.0 scale(8.3$ absent.) 










36. 


2.61 based upon a 4.0 scale(l4.3$» absent.) 










37. 


I.83 based upon a 4.0 scale(21.7$ absent.) 










38. 


2.26 based upon a 4.0 s 


icale(34.8$> absent.) 










39. 


1.21 based upon a 4.0 scale(l7.4$ absent.) 











a. See Appendix F 
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and 3) . Fi.fty percent of the teachers had employed item analysis* with 
achievement test results (Item 14) and 92 percent feel that, their under- 
standing of test results is adequate (Item 23) * 

Although teachers expressed concern regarding students achieving 
at a level commensurate with their ability litem 8) and were doubtful that 
the majority of the students studied properly (Item 17), these teachers 
possessed a very positive attitude toward children, consistent with wheat, 
is considered to be good guidance, as expressed in their responses to 
Items 16, 22, 24, and 25. 

The teachers feel that the counselor has made the referral procedures 
to be used by them quite clear (Item 15), that she had done an excellent, 
job of explaining the cumulative records (Item 21) and that she approaches 
her job with great courtesy and does not unnecessarily disrupt class time 






(Item 26) . Items 27 through 33 deal specifically with the specialized 
activities performed by the school counselor. The teacher responses to 
the work of the counselor are very favorable, but one fact becomes readily 
available - teachers for the most part do not understand exactly what the 
counselor does and are not in a position to judge her effectiveness- It 
should be noted, however, that there are very few negative comments con- 
cerning the work of this particular counselor,. 

Lastly, the very comprehensive in-service education program for 
teachers was evaluated by the teachers. The presentation "Whom Do iou 
Teach?” received outstanding ratings by teachers followed by “Guidance 
Techniques For Teachers” and “Interpreting Tests to Improve Student Growth' 
It should also be noted that the teachers felt that the counselor provided 
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excellent leadership in the provision of in- service education programs 
(62.5% - Item 31). It should also be noted (see figures 34 - 39 in Table 10} 
that the absence rate for these in-service programs progressed from a low of 
8.3 percent at the second in-service program to a high of 34 8 percent at the 



second from the last presentation.. Thi.s fact aicce made an adequate com- 
parative evaluation of these programs by teachers extremely difficult, if 
not impossible . 

4 . Student Analysis of Chi Id -Centered Approac h ,.tg_Learning 

Every third,- fourth, fifth, and sixth grader was administered the 
Student Guidance Questionnaire (see Appendix Gj and the data is summarized 
in Tables 11, 12, 13, and 14. One can readily see that in many instances 



the results from one grade l?vel to another are similar For this reason 
the results of these questionnaires will be discussed in terms of all ele- 
mentary students in the Twinsburg Schools except in these cases where sig 



niticant differences exist. 

For the most part, the elementary students enjoy their, classes f.I’tem 
1) , feel that their subjects are not. too difficult for them (Item 2;. 
feel that their teachers like, (Item 3), understand, (Item 4), and care 
for them (Item 8) „ Sixth graders express that they enjoy school more, but 
that they are less confident that, their teacher likes, understands, and 
cares for them. Approximately 60 percent of the children at each grade 
level find that their classes are interesting (Item 13; 1 and over. 70 percent 
of the students at grades 3, 4, and 6, feel that their teachers give them 
fair tests.. Only 44 >6 percent of the fifth graders feel that the teacher- 
made tests in their room are fair, and 44.6 percent are unable to decide. 
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Table 11 

m^ird Grade Student Response to Guidance Questionnaire 

(n = 158) 



Item 


Agree 

No. i 


Disagree 
No. i 


No 


9 

’ 1 o 


l. a 


116 


73.it 


15 


9.5 


27 


17.1 


2. 


15 


9.5 


93 


58.9 


50 


31.6 


3. 


82 


51.9 


15 


9.5 


6l 


38.6 


4. 


84 


53.2 


14 


8.9- 


60 


38.0 


5. 


47 


29.9 


106 


67.5 


4 


2.5 


6. 


34 


21.5 


79 


50.0 


45 


28.5 


7. 


108 


68.4 


28 


17.7 


22 


13.9 


8. 


81 


51.3 


19 


12.0 


58 


36.7 


9. 


69 


43.7 


60 


38.0 


29 


18.4 


10. 


6 


3.8 


122 


77.2 


30 


19.0 


11. 


11 


7.0 


110 


69.6 


37 


23.4 


12. 


87 


55.1 


39 


24.7 


32 


20.2 


13. 


98 


62.4 


25 


15.9 


34 


21.7 


14. 


63 


39.9 


47 


29.7 


48 


30.4 


15. 


67 


42.9 


39 


25.0 


50 


32.1 


16. 


101 


63.9 


19 


12.0 


38 


24.1 


17. 


98 


62.0 


36 


22.8 


24 


15.2 


18. 


38 


24.2 


93 


59.2 


26 


l6.6 


19. 


16 


10.1 


131 


82.9 


11 


7.0 


20. 


117 


74.1 


9 


5.7 


31 


19.6 


21. 


116 


73.9 


6 


3.8 


35 


22.3 


22. 


33 


21.0 


95 


60.5 


29 


18.5 


23. 


53 


34.0 


51 


32.7 


52 


33.3 


24. 


23 


14.6 


93 


59.2 


4l 


26.1 


25. 


66 


42.0 


26 


16.6 


65 


41.4 


26. 


118 


75.2 


20 


12.7 


19 


12.1 


27. 


76 


48.7 


35 


22.4 


45 


28.8 


28. 


92 


59.4 


29 


18.7 


34 


21.9 


29. 


99 


63.1 


32 


20.4 


26 


l6.6 


30. 

i 


96 


61.9 


14 


9.0 


45 


29.0 



$0 



a. See Appendix G 
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Table 12 



Fourth Grade Student Response to Guidance Questionnaire 

(n = 156) 


Item 


Agree 

No. i 


Disagree 
No. i 


9 

• 

No. 


i 


l! 


117 


75.0 


10 


6.4 


29 


18.6 


2. 


19 


12.2 


118 


75.6 


19 


12.2 


3. 


75 


48.1 


18 


11.5 


63 


40.4 


4. 


90 


57.7 


20 


12.8 


46 


29.5 


5. 


6l 


39-1 


93 


59.6 


2 


1.3 


6. 


14 


9.0 


128 


82.1 


14 


9.0 


7. 


104 


66.7 


32 


20.5 


20 


12.8 


8. 


82 


52.9 


19 


12.3 


54 


34.8 


9. 


39 


25.0 


104 


66.7 


13 


3.3 


10. 


3 


1.9 


151 


96.8 


2 


1.3 


11. 

12. 


6 

93 


3.8 

59.6 


139 

93 


89.I 

16.0 


11 

25 


7.1 

24.4 


13. 

14. 


99 

61 


63.5 

39.1 


26 

57 


16.7 

36.5 


31 

38 


19.9 

24.4 


15. 


110 


70.5 


33 


21.2 


13 


8.3 


16. 


89 


57.1 


35 


22.4 


32 


20.5 


17. 


94 


60.3 


35 


22.4 


27 


17.3 


18. 


31 


19.9 


111 


71.2 


14 


9.0 


19. 


19 


12.2 


19 


87.8 


137 


0.0 


20. 


137 


87.8 


7 


4.5 


12 


7.7 


21. 


113 


72.9 


25 


16.1 


17 


11.0 


22. 


11 


7.1 


135 


86.5 


10 


6.4 


23. 


38 


24.4 


85 


54.5 


33 


21.2 


24. 


24 


15.6 


116 


75.3 


14 


9.1 


25. 


74 


47.4 


26 


16.7 


56 


35.9 


26. 


121 


77.6 


19 


12.2 


16 


10.3 


27. 


120 


76.9 


26 


16.7 


10 


6.4 


28. 


90 


57.7 


55 


35.3 


11 


7.1 


29. 


92 


59.0 


36 


23.1 


28 


17.9 


30. 


104 


67.5 


12 


7.8 


38 


24.6 




a. 



See Appendix G 
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Table 13 

Fifth Grade Student Response to Guidance Questionnaire 

(n = 118) 



Item 


Agree 

No. i 


Disagree 
No. i 


9 

No; 


i 


1? 


98 


83.1 


8 


6.8 


12 


10.2 


2. 


13 


11.1 


94 


79.7 


11 


9.3 


3. 


65 


55.1 


18 


15.3 


35 


29.7 


4. 


66 


55.9 


20 


16.9 


32 


27.1 


5. 


21 


17.8 


85 


72.0 


12 


10.2 


6. 


15 


12.7 


81 


68.6 


22 


18.6 


7. 


109 


59.9 


38 


20.9 


35 


19.2 


8. ' 


74 


40.9 


60 


33.1 


47 


26.0 


9. 


52 


28.7 


101 


55.8 


28 


15.5 


10. 


7 


3.8 


157 


86.3 


18 


9.9 


11. 


46 


25.3 


109 


59.9 


27 


14.8 


12. 


106 


55.5 


42 


22.0 


43 


22.5 


13. 


121 


66.5 


38 


20.9 


23 


12.6 


14. 


98 


53.8 


50 


27.5 


34 


18.6 


15. 


75 


41.2 


68 


37.4 


39 


21.4 


16. 


104 


56.8 


39 


21.3 


40 


21.9 


17. 


54 


45.4 


51 


42.9 


l4 


11.8 


18. 


30 


26.1 


73 


63.5 


12 


10.4 


19. 


12 


10.3 


99 


85.3 


5 


4,3 


20. 


107 


92.2 


1 


.9 


8 


6.9 


21. 


82 


70.1 


14 


12.0 


21 


17.9 


22. 


8 


6.8 


103 


88.0 


6 


5.1 


23. 


34 


29.3 


49 


42.2 


33 


28.4 


24. 


15 


12.8 


92 


78.6 


10 


8.5 


25. 


6l 


52.1 


29 


24.8 


27 


23.1 


26. 


82 


44.6 


20 


10.9 


82 


44.6 


27. 


92 


79.3 


16 


13.8 


8 


6.9 


28. 


58 


50.0 


35 


30.2 


23 


19.8 


2Q. 


59 


51.3 


32 


27.8 


24 


20.9 


30. 


87 


73.7 


11 


9.3 


20 


16.9 



a. See Appendix G 
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Table l4 

Sixth Grade Student Response to Guidance Questionnaire 

(n = 153) 



Item 



Agree 

No. i 



Disagree 
No. i 



9 

# 

No. i 



l. a 


97 


63.4 


2. 


l4 


9.2 


3. 


6o 


39-2 


4. 


62 


40.5 


5. 


93 


60.8 


6. 


20 


13.1 


7. 


75 


49.0 


8. 


72 


47.1 


9- 


21 


13.8 


10. 


4 


2.6 


11. 


4 


2.6 


12. 


82 


53.6 


13. 


90 


58.8 


l4. 


73 


47.7 


15. 


79 


51.6 


16. 


74 


48.4 


17. 


53 


34.6 


18. 


52 


34.0 


19- 


13 


8.5 


20. 


143 


93.5 


21. 


120 


78.4 


22. 


9 


5.9 


23. 


31 


20.3 


24. 


21 


13.7 


25. 


89 


58.6 


26. 


108 


71.1 


27. 


no 


71.9 


28. 


64 


4l.8 


29. 


36 


23.5 


30. 


91 


59.5 



36 


23.5 


20 


13.1 


118 


77.1 


21 


13.7 


20 


13.1 


73 


47.7 


38 


24.3 


53 


34.6 


58 


37.9 


2 


1.3 


124 


81.0 


9 


5.9 


58 


37.9 


20 


13.1 


19 


12.4 


62 


4o.6 


117 


77.0 


l4 


9.2 


l4l 


92.2 


8 


5.2 


138 


90.2" 


ll 


7.2 


37 


24.2 


34 


22.2 


39 


25.5 


24 


15.7 


52 


34.0 


28 


18.3 


68 


44.4 


6 


3.9 


51 


33.3 


28 


18.3 


79 


51.6 


21 


13.7 


95 


62.1 


6 


3.9 


134 


87.6 


6 


3-9 


8 


5.2 


2 


1.3 


14 


9.2 


19 


12.5 


130 


85.0 


14 


9.2 


99 


64.7 


23 


15.0 


114 


74.5 


18 


11.8 


28 


18.4 


35 


23.O 


34 


22.4 


10 


6.6 


29 


19.0 


14 


9.2 


74 


48.4 


15 


9.8 


92 


60.1 


25 


16.3 


18 


11.8 


44 


28.8 



a. See Appendix G 
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Over 70 percent of the student? at each grade level now feel that they 
know what their abilities are {Item 21}, but interestingly enough a high 
percentage of students reported that the results cn their standard -.-zed test 
results were different than what they had expected i Item 28 >' - :.t would 

appear that the interpretation of these test results must have contributed 
to improved self-understanding on the part, of a gccd number of students., 

The students appear to vj.ew the role of the ccuri se.i.or very positively. 
They do not view the counselor as a person wbc spends ail cf her time with 
children in trouble {Item 6; ♦ ‘'smart kids’- ’{Item 10) or "dumb kids ...<•* am 
11 ) # and over 60 percent of the children at each grade level stated that, 
they would like to talk with the counselor Item 12,.. A surprisingly large 
number of children stated that they had spoken personally to the tounse-Ct. 
this y$ar - 47 students m the third grade. 6.1 in the fourth grade, 21 In 
the fifth grade and 92 ir. the sixth grade. This fact alone could well 
contribute, in large measure, to the positiveness expressed towards the 

guidance department by elementary students. 

Students in the earlier years feel that the way the teacher teaches 
enables them to learn as fast as they are able to learn (,i.tem 16 p, but 
by the time they are sixth graders they express much less confidence that 
this is true. On the other hand children in the earlier years feel that 
children with learning problems slow the entire class down whereas m the 
later elementary years this does not seem to be of major concern * Most, 
children (approximately 85%) state that they regularly study at home 
(Item 19), but as students progress from grade 3 to grade 6 fewer and 
fewer children indicate {Item 9) that they are doing academically as welL 
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i.n school as they are capable of doing « Coincide! tally , fewer and .fewer 
parents are happy with the grades their children are receiving as they 
progress from the third to the sixth grade (Item 29.,“ * Still, all i.n ail , 
students perceive that their parents believe that they are getting a good 
education (Item 30} * 

Only 74.1 percent of the students in grade 3 agree that they plan to 



graduate from high school (Item 20), but by the time they reach the 



s ixth 



grade well over 90 percent state that they .plan to graduate from high 
s choal ,, 

Lastly, in the early years about 40 percent of the students felt 



that anything they had told the counselor would be kept in confidence 



By the sixth grade this had risen to 58. .6 percent. The children did not 
express negative poi.nts cf vi.ew with regard to confidentiality, .out di.d 
indicate that they were unsure of the exact position of the ccunoeloi 
on this matter . This is certainly an important matter and one which the 
counselor must make quite clear if her ef fecti.veness is to be maximal. 



I 
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SUMMARY OF THE EVALUATION 



In summary, the following points are in evidence? 

1. Growth registered by Child -Centered classes on the Vocabulary 
section of the ITBS indicates that Child -Centered classes are superior to 

Conventional classes except fcr the less capable student, 

2. Little difference appears between Child-Centered classes and 
Conventional classes in the Reading Comprehension section of the MBS. 

3. Conventional classes exhibited more growth cn the spelling., cap- 
italization, punctuation, and usage parts of the Language =>ub te«t.o cf 



ITBS 



4. The Child-Centered classes exhibited slightly more growth or. the 
Work Study Skills section of the ITBS than did the Conventional groups., 

5. The growth of the Conventional classes exceeded the grc-wth of 
the Child-Centered classes in the Arithmetic section cf the ITBS. 

6. Little difference was noted between Child -Centered clashes and 
Conventional classes cn the ITBS composite, although in terms cf growth, 
Child-Centered classes had a slight edge in the amount cf growth p- r year 

compared to the Conventional classes* 

7. In general, parents felt very positively about feelings of 
their child attending school and that their children liked their teachers: 
that the Twmsburg teachers were competent and that, the professional staff 
treated their children fairly. 

8. In general, all parents indicated that more emphasis should be 
placed on the particular aims and expectations of the scholastic program 
in which their child was enrolled... 
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9* Parents generally felt that they understood their own child's 



ability and that most of their, children understood their own ability, 

10, Parents felt that the instructional program is adequate but their 



children are not working up to their expected capacity. 



11. Most parents felt that they understood the services of the ele- 



mentary school counselor. 



12. The role of the counselor by all parents reporting was accepted 



to be a major factor in assisting the parents to more clearly understand 



their child’s educational progress.. 



13. Generally, the overall response was very positive regarding 



parent- school relations,. 



14. The general response of parents with whom the counselor had had 



direct contact was more positive regarding the counseling program ti an 



from those parents who had not had direct contact,. 



.15, Teachers overwhe lmingly felt that the Tw in sbujfg Schools are an 



excellent place to teach. 



16. Teachers positively supported the team-teaching activities as 



evidenced by the 83.3% favorable response.. However, their acceptance of 



the non-graded principle was nearly diva.dedo 



17. The Twinsburg teachers polled overwhelmingly felt that they were 



an integral part of the school's program as was expressed by the 96%, 



positive response. 



18 . Teachers generally possessed a very positive attitude toward 



children/ consistent with good guidance techniques,. 



19. Teachers were very favorable to the job which has been done by 
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; the elementary counselor and toward the in-service education program 
! which the counselor provided, 

= 20. Little difference of attitude toward school or toward the coun- 

r 

selor was found in the responses of the students in the four grade levels 
questioned, 

21. The children generally exhibited positive attitudes toward their 
schools and their teachers. 

1 22. Most children felt that they understood their own ability but 

$ 

^ere often initially surprised by their standardized test results, 

23. The students accepted the role of the counselor very positively 
and exhibited understanding of the true guidance function, 

24. Students generally perceive that their parents believe that they 
are getting a good education. 

\ 

| 25. As children get older they tend to have a more realistic under- 

f standing of themselves and of the people around them., 

i 

i 

f 

i 

i 

l 

t 

! 

i 

I 
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CONCLUSIONS AND RECOMMENDATIONS 



As a result of the findings during the second year of this project, the 

following conclusions may be drawn 8 

1. Child-Centered classes registered greater growth for each year 
measured in the Vocabulary section than did the Conventional class con- 
trol group. 

2. The scores of the Reading Comprehension test favored neither 
the Child-Centered nor the Conventional classes. Graphically, the Child- 
Centered classes appeared to have made the greatest gains but as the 
actual grade equivalents are examined it can be noted that the Conventional 



classes achieved to a higher degree of reading proficiency. However, as low 
as the second quartile, both the Child-Centered and the Conventional classes 
were one or more years ahead of their predicted levels. Therefore, both 
Child-Centered and Conventional classes appeared to have made more than 
the normal expected contribution to the child 's reading comprehension 

achievement. 

3. The Conventional group achieved better in the Language Development 
section which basically measures specific skills which can be greatly 
enhanced by repetition and drill. 

4. The Child-Centered classes seem to better prepare children for 
future academic pursuits since the Work. Study Skills section showed a 



considerable edge for the Child— Centered groups. 

5. Although the Arithmetic Achievement growth overwhelmingly favored 
the Conventional classes, it is felt that the measure was not a reliable 
measure since the old forms of the ITBS were used which had been normed 

o 
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on traditional arithmetic materials « The children in the Twinsburg Sohco 
have been involved in modern mathematics., programs for the last three years 
and in some cases for the last four yeaifis* Consequently, this section 
has been determined to have biased the arithmetic achievement results as 
well as reflecting a tremendous disadvantage in the composite scores* 



Is 



6. It should be noted that both the Child-Centered and the Conventional 



classes were considerably above the normal expected mean level and 
be concluded therefore that both the Child-Centered classes and the 
tional classes had excellent teaching. 



it might 
Ccr ven- 



7o In general, parents strongly support, the Twinsburg School System 



and the teachers* Parents also felt that the instructional program was 
Adequate, and that they understood theix" own child's ability, but that 
more emphasis should be placed on the child to achieve at a greater level. 

8. Parents who had worked with the counselor understood the role 
of the counselor and the services which were offered through the school 
to a much higher degree than parents who had not had direct; contact with 
the counselor* Both groups, however, supported the work of the counselor* 
9* Teachers value the educational program of the Twinsburg Schools 
quite highly. They are very supportive of the Chi Id -Centered approach to 
learning which is presently being used. They further feel that the guid- 
ance counselor is doing an excellent job in performing her guidance tasks., 
10. The teachers expressed praise for the comprehensive in-service 
education program but a drop-off i.n attendance in the latter stages and 
the specific evaluations of certain programs indicate that the in-service 
program needs to be re-examined* 
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11. The children in the program generally exhibited positive at- 
titudes toward school,, toward their counselor, and toward their teachers. 
Little difference was noted between third grade responses and sixth grade 
responses other than the more mature students were better able to place 
the relationships with, parents, teachers, and the counselor, in a more 
realistic perspective. 

12- The total elementary guidance project caused more specific focus 
upon learning problems and the various components of school operations 
which are often lost in the complexities of subjective opinions and analysis 

Recommendations for the continuation of this program are the following- 

1. The project shou. be continued for at least one more year m 
order to gather further data which would either substantiate or refute 
what has been reported to this time. 

2. The quartile breakdown that was used in the evaluation in Lieu 
cf the decile breakdown dees give a satisfactory analysis and should be 
continued in the next project. 

3 . The ITBS Form I and II should not be used in evaluating the 
project for the next year. Since these forms are quite old thei.r validity 
and reliability must oe questioned, particularly the arithmetic sections. 

S» ; 

4„ The use of the University consultant proved to be extremely 
helpful in developing the overall evaluation of the prefect. The use of 
such consultant should be continued and he should also be included from 
i the very inception of the project for the 1967-68 school year. 

5. Since the major purpose served by the in-service education pro- 
gram was orientation, it is felt that this has been accomplished and that 

any further in-service work should be accomplished on a personal or small 
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group basis by the counselor with individual teachers or small groups 
of teachers * 

6, Continued emphasis must be placed upon the communications portion 
so that teachers , parents, and children, continue to develop greater in- 
sights into the role of the elementary counselor. 







APPENDIX A 

Comparison of Iowa Test of Basic Skills Growth 
Between Grades 3 and Grades 4 for Child-Centered Classes and Conventional Classes 



Q - 1 



Q 



Q 



Q - 4 



Variable 



Child Centered (n=l42) 



1 

2 

3 

4 

5 

6 



1 

2 

3 

4 

5 

6 



1 

2 

3 

4 

5 

6 



1 

2 

3 

4 

5 

6 



Conventional (&-99) 



3 


4 


d 


3 




d 


2.91 


3.60 


.69 


2.91 


4.19 


1.28 


2.82 


3.69 


.87 


3.20 


4.27 


1.07 


2.82 


3.68 


.86 


2.93 


4.64 


1.71 


2.74 


3.84 


1.10 


3.21 


4.19 


.98 


3.08 


3.75 


.67 


3.39 


4.30 


• 91 


2.73 


3.71 


.98 


2.90 


4.31 


l.4l 


3.W 


4.24 


.76 


4.33 


4.91 


.58 


3.43 


4.44 


1.01 


4.17 


4.98 


.81 


3.35 


4.42 


1.07 


3.95 


5.19 


1.24 


3.15 


4.54 


1.39 


3.87 


4.75 


.88 


3.55 


4.35 


.80 


4.23 


4.69 


.46 


3.18 


4.39 


1.21 


4.10 


4.90 


.80 


3.92 


4.94 


1.02 


4.62 


5.35 


.73 


4.38 


5.37 


.99 


4.53 


5.57 


1.04 


4.38 


5.38 


1.00 


4.6o 


5.95 


1.35 


4.32 


5.32 


1.00 


4.22 


5.07 


.85 


4.35 


5.04 


.69 


4.54 


5.16 


.62 


4.18 


5.22 


i.o4 


4.49 


5.42 


• 93 


4.34 


5.57 


1.23 


.96 


6.12 


1.16 


4.81 


5.84 


1.03 


5.39 


6.48 


1.09 


4.97 


5.85 


.88 


4.63 


6.79 


2.16 


4.74 


5.78 


1.04 


4.22 


5.84 


1.62 


4.8l 


5.40 


.59 


4.6o 


5.62 


1.02 


4.73 


5.69 


.86 


4.48 


6.17 


1.69 



(Note: Scores and differences (d) are reported in grade equivalents.) 
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Variable 

Variable 

Variable 

Variable 

Variable 

Variable 



1 

2 

Q 

4 

5 

6 



COPE 

Vocabulary 

Reading Comprehension 
Language 

Work Study Skills 
Arithmetic 

Composite 



APPENDIX B 



Comparison of Iowa Test of Basic Skills Growth 



Between Grades 4 and Grades 5 for Child-Centered Classes and Conventional Classes 




Variable Child Centered (n=l67) 



Conventional (n=38) 




4 




4 5 

3.53 4.55 1.02 



3-47 


4.38 


.91 


3.65 


4.57 


.92 


3.97 


4.88 


.91 


3.98 


4.51 


.53 


3-72 


4.57 


.85 



4.35 


5.48 


1.13 


4.44 


5.56 


1.12 


4.67 


6.06 


1.39 


4.56 


5.89 


1.33 


4.56 


5.24 


.68 


4.52 


5.64 


1.12 



4.80 


6.01 


1.21 


4.96 


6.08 


1.12 


5.21 


6.59 


1.38 


5.02 


6.34 


1.32 


4.96 


5.53 


.57 


4.99 


6.11 


1.12 



5.68 


6.90 


1.22 


5.88 


7.04 


1.16 


6.17 


7.69 


1.52 


6.00 


7.40 


1.40 


5.74 


6.31 


.57 


5.89 


7.08 


1.19 




4 


5 


d 


3.55 


4.85 


•1.30 


3.66 


4.84 


1.18 


3.65 


5.13 


1.48 


3.78 


4.95 


1.17 


3.82 


4.33 


.51 


3.53 


4.4l 


.88 



4.22 


4.91 


.69 


4.32 


4.88 


.56 


4.76 


5.83 


1.07 


4.20 


5.35 


1.15 


4.67 


5.55 


.88 


4.42 


5.30 


*88 



4.62 


5.69 


1.07 


4.92 


5.61 


.69 


4.99 


6.04 


1.05 


4.53 


5.82 


1.29 


5.01 


5.82 


.81 


4.80 


5.79 


.99 



5.51 


6.70 


1.19 


5.81 


6.72 


.91 


5.92 


7.28 


1.36 


5.06 


6.28 


1.22 


5.20 


5.96 


.76 


5.51 


6.59 


1.08 



(No e: Scores and differences (d) are reported in grade equivalents.) 



Variable 1 
Variable 2 
Variable 3 
Variable 4 
Variable 5 
Variable 6 



CODE 

Vocabulary 

Reading Comprehension 
Language 

Work Study Skills 

Arithmetic 

Composite 



APPENDIX C 



Comparison of Iowa Test of Basic Skills Growth 
Between Grades 5 and 6 for Child-Centered Classes and Conventional Classes 




] 



i 



Variable Child Centered (n=156) 



Conventional ( n=84 ) 





r 


5 


6 


d 




1 


4.27 


5.42 


1.15 




2 


4.24 


5.46 


1.22 




3 


4.65 


5.68 


1.03 


0,-1 


4 


k.Sh 


5.94 


1.10 


5 


4.65 


5.55 


.90 




6 


4.42 


5.61 


1.19 




1 


5.24 


6.16 


.92 




2 


5.29 


6.22 


.93 




3 


5.56 


6.29 


.73 


Q. - 2 


4 


5.59 


6.62 


1.03 


5 


4.98 


5.95 


.97 




6 


5.33 


6.25 


.92 




1 


. 5,89 


• 6.86 


* 

.97 ! 




2 


5.99 


6.73 


.74 




3 


6.83 


7.43 


.60 


0-3 


4 


5.92 


7.15 


1.23 


5 


5.55 


6.55 


1.00 




6 


5.92 


6.95 


1.03 




1 


7.13 


10.19 


3.06 




2 


7.07 


7.67 


.60 




3 


7.75 


8.27 


.52 


0-4 


4 


7.47 


8.15 


.68 


5 


6.77 


7.40 


.63 




6 


7.24 


7.81 


.57 



4.79 

4.75 
4.54 
4.73 
4.93 

4.76 



5.58 

5.70 

5.92 

5.38 

5.54 

5.62 



6.27 

6.35 

6.88 

6.24 

6.24 

6.38 



7.47 

7.72 

7.79 

6.89 

6.87 

7.35 



5.62 

5.54 

5.60 

5.84 

5.83 

5.70 



6.77 

6.72 

7.25 

6.80 

6.69 

6.85 



7.06 

7.30 

7.88 

7.39 

7.23 

7.37 



8.42 

8.06 

8.91 

7.98 

7.87 

8.26 



.83 

.79 

1.06 

1.11 

.90 

-94 



1.19 

1.02 

1.33 

1.42 

1.15 

1.23 



.79 

.95 

1.00 

1.15 

.99 

.99 



.95 

.34 

1.12 

1.09 

1.00 

.91 



(Note: Scores and differences (d) are reported in grade equivalents.) 



Variable 1 
Variable 2 
Vanable 3 
Variable 4 

Variable 5 
Variable 6 



CODE 

Vocabulary 

Reading Comprehension 
Language 

Work Study Skills 

Arithmetic 

Composite 
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o 
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PARENTAL QUESTIONNAIRE TWINSBURG ELEMENTARY SCHOOIS 

The Twinsburg Schools are trying to determine what parents think 
about some of the things that are being done in the elementary school 
to help their children learn. Our school system was one of the seventeen 
sites in the State of Ohio selected by the State Department of Education 
to develop an Elementary Guidance Project. As part of the assessment of 
this special project a number of parents are being asked to respond to 
this brief questionnaire. This questionnaire does not purport to evaluate 
the total elementary program, but rather, places special emphasis on the 
role the guidance department plays in the child's development# 



X M * *** H K H It “ “ M X-X X H-X- K M X X- X X X X X X K .tt H XKX- X X* XX* X X»X XX X K X K**tt X XX »»X X* X X XX M tt X X X X ,:*X X X X X 



Directions : 



If you agree or mostly agree with the statement, circle the Yes: ^e^ No ? 

If you disagree or mostly disagree with the statement, circle the No: Yes @ ? 
If you don't know, circle the question mark: Yes No @ 

XXX XX XX “It XX X X X XX XXX XX XX X XX XX XXXXX XXX X KKMKMXMXXMXXXXK XX XX X XX XX X * X X K X X X X X XXXXX X XX K X XM XXX 



YES NO 
YES NO 

YES NO 
YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 



? 1. My child enjoys attending school. 

? 2# The instruction my child receives appears to be at the level 
for his/her ability. (Not too hard, not too difficult) 

? 3* My child likes his/her teachers. 

? 4. The school counselor has spoken to my child this year about 
his/her progress in school. 

? 5. School counselors tend to help just those children that get into 
trouble. 

? 6. The teachers in the Elementary Schools of Twinsburg are very 
competent. 

? 7* My child is gating a better education in Twinsburg than he/she 
would in almost any other school. 

? 8. I have received the results of standardized tests that my child 
has taken this year, 

? 9* I would like to talk to the school counselor about my child's 
educational progess. 

? 10. My child is doing about as well in school as he is capable of 
doing. 

? U. My child studies (on the average) more than one hour each night 
before a day of school. 



YS0 NO ? 12, My child seldom studies at home. 



YES NO ? 13# The school should give more homework. 

YES NO ? l4. I understand the particular aims and expectations of the grade 

in which my child is enrolled. 

YES NO ? 15. I understand the services that are provided hy the elementary 

school counselor. 

yes NO ? 16. I have had at least one appointment with my child’s teacher(s) 

this year. 

YES NO ? 17. The professional staff is fair to my child* 

YES NO ? 18. I believe I have a good understanding of my child* s ability. 

YES NO ? 19. Elementary school is too early to acquaint children with various 

occupations and professions. 

YES NO ? 20. I believe my child has a realistic understanding of his/her own 

ability and achievement. 

YES NO 1 21. I do not have enough opportunities to speak to my child's 

teacher (s). 

YES HO 1 22. I toow the school counselor will help me understand my child's 

progress in school if I request an appointment. 

YES NO ? 23. Miy child* s report card does not adequately explain my child s 

educational progress. 

ftXXXXXXXXXXXXXXXXXXKXXXXXXXXXXXXXXXXXXXXXXXXXXXXX XXXXXXXXXXKXXXX XXKKXXXXXX XXWXWXMtf WtHf - 



We would appreciate any comments that you would like to make . 

24, 25 and 26. Please feel free to mention any suggestions or concerns that 

you might have. 



XXXMfrl K 






24 . What information would you like to know about your child that the school 
does not already provide to parents? 



25. How could «*e elementary counselor be. of more, help to you and your, child? 



26. Additional comments. (If you wish to make any comments about aspect s of 
the school program not covered in this questionnnaire, please feel free 

to do so here.) 




TWINSBURG PUBLIC SCHOOLS 

10270 RAVENNA ROADiTWlNSBURG,OHIO 44087 



Office of the Superintendent 



May 19, 1967 



In order to help the school staff determine what parents feel 
about some of the programs which are being conducted in the Samuel 
Bissell and Twinsburg Elementary Schools,, it is necessary for us 
to ask your help. Attached is a questionnaire which has been prepared 
to help us determine your feelings toward one special phase of the 
total elementary program. The special phase toward which we wish 
you to react is the elementary guidance program. 

The elemertary guidance program was established as a pilot program 
in the Twinsburg Schools three years ago. One of the determinants 
in the effectiveness of the program is how well do parents under- 
stand what the elementary guidance program is doing in helping the 
child in his overall development. 



Your cooperation will be greatly appreciated if you will take a 
few minutes from your busy schedule to complete the enclosed 
questionnaire and return it in the enclosed envelope to your child's 
homeroom teacher or mail directly to the school by May 26. Since 
our objective is to discover the candid opinions of parents, it is 
not necessary that you sign the questionnaire. If you have any 
further questions, please feel free to call me at 425-7116. 

Sincerely, 



Helen Weingart, (Mrs.) 
Counselor 



HW:ib 







Office of the Superintendent 



TWINSBURG PUBLIC SCHOOLS 

10270 RAVENNA ROADJWINSBURG.OHIO 44087 



June 2, 1967 



Dear 

In order for us to properly evaluate the results of the Ele- 
mentary Guidance Program assessment, it is necessary for us :o 
have as many of the parental questionnaires returned as possible. 



Your cooperation will be greatly appreciated if you will take a 
few minutes from your busy schedule to complete the questionnaire 
that was mailed to you on May 19 and return it in the enclosed 
envelope to your child 1 s homeroom teacher or mail directly to 
the school by June 7 , 

Thank you. 



Sincerely,. 



Helen Weingart (Mrs.) 
Counselor 



, HW:ib 
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COMMENTS CN PARENTAL QUESTTCVaA TRE 



Question 24-. What information would you like to knew about your child that 

the school does not already provide to parents? 

Responses by Parents t 

The child s general attitude during school hours .'as near as possible). 

I would like to see that parents are notified as soon as a child falls down 
in his school work. Waiting until report cards come often has seen val- 
uable time wasted. More stress on correct spelling. Cur youngsters are 
maturing so fast these days that proper, guidance is so very important. 

Was not let know my child was in a special reading class. 

I think our school system is just finei When there is trouble in the class, 
I wish the parent would be notified. 

A detailed explanation of team teaching, including grading with..n groups, 
specific method used for individual grades in a given group, etc, For 
instance., if you're in the lowest or near lowest group, do you have a 
chance to get anything but one of the lower grades? Few closely is indi- 
vidual potential observed, graded as an individual, and encouraged? 

I feel that we have been adequately informed of our child's progress and 
needs in school. 

I would appreciate a brief note, phone call, or even form letter, informing 
me of subjects in which my child is not trying as he should and why. The 
report card will never be an adequate report of anything mere than achieve- 
ment according to each teacher's standards... It has been my experience that 
each teacher sets his own standards and the child must learn to live with 
them. 

I don't believe there is any information about our child that has not been 
given us, or would be given us if we were interested enough to ask the 
school. Our Judy is in sixth grade and at every level since kindergarten 
we have had any and every cooperation from teachers and school officials* 

We believe that if parents are interested enough tc find cut any information 
about their child, it would be given them. 

Believe we might better have understood and provided a mere scheduled home- 
work period for one of our children if we had known which general area 
(slow, middLe, faster) she fell into in first grade, instead of waiting for 
the Iowa results in third grade. 

Now, I think schools have had to assume far too much responsibility for 
raising children. I would always hope tc know mere about my child than 
the school need know. Unfortunately, the schools have had to become part 
parent in far too many instances. 
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His grouping - high, medium, or low. 

What level they are working on ] would like to be notified early a.n the 
year of what problems my child is having, by telephone or letter. 

Their personalities, behavior with ether children, :.f they get along well 
with their classmates Also, if need be, could be gi.ver. some extra attention 
if they do not get along with classmates or school work. 

On the report cards, being attentive in class confuses me l definitely 
would appreciate being notified of my child s attention given to the class 
and the teacher, 

I don 1 1 like the grading system. You go to see the teachers and they say 
your child is doing real well, and then when you see his report card he has 
D 1 s on it. This I don't call doing well. The teacher says he s doing A 
work but she can't give him A’s because his class is behind average-wise 
compared to his whole grade. 

At this time there is nothing specifically that r would like to know. 

Mid-term is usually when my questions arise. 



i 
i 
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i have had enough faith in the educators of Twinsbu 
if there were any problems they would contact me., 
as another of my children enters this school in the 
very cooperative two years with my daughter. 



rg School to th^nk that 
l hope this to be true 
fall* Thanks for a 



We are late but wanted to mail this anyway * Thar k you sc much for all your 
work . 



Question 25 i F.ow could the elementary counselor be of more help tc you 

and your child? 

Responses by Parents s 

My child was paddled last year and I did not know it until now., b i>0 ap- 
prove of the child being corrected at school but !! would appreciate the 
counselor calling or sending a note home the same day so that b might be 
aware of the child's misbehavior. As a parent, I should be able tc HELP 
keep the child going right - when 1' know it. 

I am sure the counselor is very busy, but I think it would be profitable 
if they could talk to each student. Ever, an A student can have many things 
on his mind that we don't know about. 

Parents should be informed at the beginning of t v e year - counselor's name, 
address, and phene. 
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The counselor has been very helpful to we and my child * Eecause of the 
alertness on her part we have a better understanding of each other « We 
sought professional help outside of the school as the recommendation of 
the school staff. We are very thankful for the services that are avail- 
able to all parents in the Twinsburg area. 

Help js to understand and identify any problem area, no matter what size it 
is, and advise as to solutions Identification is sometimes half the battle 
By this point after two years in this school r stem, 1 ■would like to know 
the agreed opinions of the members of sixth grade teaching team 'who have 
taught our sen; as to just where he stands and hew we, as parents can help 
guide him forward. 

In no way that 1 can think of at the present time. 

The school counselor could help me with my child by helping me find some 
method of settling a ten-year -old down My youngster, never settles down 
to any one thing. 

There are times when a child will prefer, to discuss a problem or situation 
with their counselor rather than a parent By sixth grade a chf.ld knows 
just which way Mom or. Dad will answer their questions cr advise them, and 
it gets to be pretty much "old hat 1 ' to them.. S.t is good for the child to 
talk to the counselor, possibly for another point of view or even to hear 
exactly what the parents would have said. The counselor can help the child 
by merely listening and help the parent, toe by understanding that, the child 
is an individual., with individual problems. 

Didn’t know in detail just what was being doing until this questionnaire 
arrived and we questioned cur children. Sounds like a very good program 

I believe the counselor is doing a fine 30 b. It means a let. tc have some- 
one work with the child, parents, and teachers, 

I would like to know how I could best help him with his work. His ability 
I know is low and X would like to help him improve., especially in his 
reading ability. 1 have sent notes several times to the teachers asking 
what .T might do to help in his studies but received nc replies. 1 don’t 
know if this is a field the counselor could be of help in cr not. 

Should it become necessary I feel it would be a good idea to discuss any 
problems which my child should have with the counselor., whether, it be of a 
personal nature or perhaps a difficulty with a particular, subject or teacher. 

Any time that we have needed the counselor, they have been excellent. We 
hope we won t need more help 

I feel that the counseling pregram is a fine one and directly or indirectly 
will benefit everyone connected with the school system. 
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nhnnf^V 11 ^ 82 ' 1316 ' keeping closer contact with parents by nets or 
^ ° chlld s progress or weakness, at more frequent times, other 

han r e port c-ard period. So that we, as parents, could be more observant 
e c ild s work habits in any subject they might be weak in and try 
to correct it before the next report period . 






«L^ 1Un9 4 . the cblld how important classes are That being attentive and 

C • ln ^ ln ° ^ b :! ss ^ iscusslons the basic parts of education; once 
is accomplished the rest is attractive, easier and educational., 



To see more of the children about their problems. 



wLn h th^ U ff el i r v, kneW the ChUd and his/her Problems and difficulties 
wnen they first begin 



| Personal contact, achievements either good or 



bad 



reate an interest for Kathy in her work. Seems all she has on her mind 
is play, if she does get homework, she is in too big a burry tc cet it 
done. Would like her to have more reference work and X fear she Isn’t 
getting enough math tutoring for her to fully understand what, she is 
oing . She has a slight impediment in her speech which might make her 
self-cpnscious when it comes to class discussions or participations' or 
for that matter, reading, which is her poor mark subject* 



Question 26 



Additional comments, (if you wish to make any comments 
about aspects of the school program net covered in this 
questionnaire, please feel , free to do so here*) 



Responses by Parents « 



I believe that many children would be better if they only had one or two 
teachers, instead of three, four, or more. This is especially true in third 
and fourth grades, when the child has so many teachers not one of them 
particularly knows the child and is aware of his or her problems.. 



Believe it or not, 1 think our schools are very gcod. I wouldn’t think of 
changing. 



I believe some of the physical educational programs are too difficult for 
certain children. It should be enjoyed by the children, not a lark 



Would it be reasonable to start an art class at a nominal fee on Saturday 
afternoons for children that might be interested? 



Supplementary lunch program so that the children could buy, if still hunqrv 
after home packing. Hot vegetables, fresh fruit, etc. 
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The one thing which I question greatly about elementary school is the 
discipline in class. 1 would like to talk to someone about this. 

Too much stress is put or. getting high grades. I always thought the pur- 
pose cf school was to learn and the basic reason for tests was to deter- 
mine whether the child is absorbing the information and in what area the 
child is having difficulty 1 also question the fact that when a whole 
class takes a test, the highest grade in the class is '0. Somehow the 
teacher is net getting the information across to the children 

We especially appreciate the slew learners program Twinsburg ha$ wha.^h 
gives these little ones a chance to learn in the same surroundings as 
their friends brothers and sisters 1 think sometimes too much is made 
of the little things children do or don t do such as forgetting gym clothes 
etc. We enjoy Twinsburg and their schools, teachers^ etc ar-d feel that, 
we have the finest and fairest in overall education for our children.. 

I believe in the old process of teaching children . A bey in the second 
grade still doesn’t know the ABC s and the teachers don't want you to 
teach them I think they should start more learning in kindergarten and 
less play. My boys had -o wait until they were six to go tc kindergarten 
and that was a boring wasted year. This makes them thirk that: school 

is one big recess 

I am very much for an elementary counselor. A child will tell a counselor 
his problems a lot quicker than his teacher. She has functioned as a ^ 
good sounding board for mine. I'm glad she was there for theta to be aoie 

to talk to. 

I wish to say this i.s one of the best school systems my son has been 
The teachers and principal have their interests at heart and are very- 
interested in their progress, 

I would like tc see a second open house or parents- day in the spring 
of the year. I have rather strong negative feelings about the children 
and faculty being called upon to entertain the PTA at evening meetings. 

PTA should not be an outlet for entertainment, but a tool and a channel 
of communication for progress and better schools 

We never reach perfection in this life but from all indications- the 
school staff as a whole does everything possible tc cooperate with the 
parents. This attitude give much confidence to parents who send 
children out each day - trusting them to help mold good character 

I feel that we are so very fortunate to have our 1 children attending 
Twinsburg Schools If a child is willing to learn- we have the most 
capable teachers to instruct Teachers are so often criticised but 1 
for one am so very proud to have our chi.ldr.en ..n such capable hands. 

Thank you for your part ir. helping to educate cm citizens cf tomorrew- 
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i think Twinsburg has a very fine school 
way the children are grouped and graded 
This system of grouping ] believe helps 
children arid helps them to fed a level 
classes 



system 1 especially like the 
according to them' abilities, 
to relieve the pressure or. the 
of accomplishment m their own 



Some parents hesitate to make appointments to discuss their children 
progress whereas if appointments were made by the teachers and sent 
the parents would readi. ly comply I know this is practiced at some 
and it really works. 



v - 
D 



home 



school 



I have been particularly pleased 
graders back on such matters as 
mature practices for children of 
pushing adolescence on children 
etc . 



to see an emphasis on holding the sixth 
pylon stockings for girls and other too 
this age. Today s parents seem to be 
who are far too young for. dating makeup. 



1 believe the group guidance classes are very good. Too many children 
feel they must go tc school without understanding their responsibility in 
learning tc get along with people and trying to Learn all that the> pos- 
sibly can It seems that many children are not told that, if they work 
up to their ability in grade school that it will benefit them through 
their high school and their future I. also believe the teachers would 
benefit by guidance servi.ces because there are many teachers that dc- not 
have the experience with children as they start, their teaching careers. 

1. think all children must learn to be responsible and make decisions but 
X also believe this must be done with some authority It seems that many 
parents fail to teach their children behavioi etc. which would make 
teaching, especially for a new teacher very hard 1 believe everyone 
can benefit from guidance service 



I think the field trip to Greenfield Village is a very worthwhile 
activity. The experience of being on his own and the enjoyable time he 
had, made a lasting impression on my son. T believe the Twinsburg math 
program could be improved .1 don t feel my son has .improved his matn 
skills m comparison with his other subjects. 

Very satisfied with this system of testi.ng early and placing according 
to similar abilities. It eases our minds tc know that our children in 
school and those coming up. will be given wcrk they car cope with 
neither wasting their time with material too difficult to understand, 
nor too easy to stimulate. 
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